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MFL Statement of Intent 

 

At St Nicholas Primary School we believe that the learning of a foreign language provides a valuable educational, social and cultural experience 

for our pupils. It helps them to develop communication skills including the key skills of speaking and listening, and it extends their knowledge 

of how language works. Learning another language gives children a new perspective on the world, encouraging them to understand their own 

cultures and those of others. 

At St Nicholas Primary School, we teach French to our key stage 2 children using the Kapow scheme of work. We have established links with 

Saint-Joseph, a school in Saint-Andre-Lez-Lille, France.  The children in years 5 and 6 have pen pals, who they write to throughout the year.  In 

recent years, the children in year 5 have visited the school in France and the French children have visited us.  It is our aim that the children in 

year 5 will visit either the school in France or a French market.  Through our established links with our partner school, we are able to 

participate in shared projects such as music.  Every year, we celebrate Bastille Day across the school and learn about French history and 

culture. In addition to French, all pupils participate in European Languages Day every year, where they get to experience other languages. 

 

The aims of Primary Languages teaching at St Nicholas Primary School are to: 

- foster an interest in language learning by introducing children to other languages in a way that is enjoyable and accessible to all pupils; 

- stimulate and encourage children’s curiosity about language and creativity in experimenting with it; 

- support oracy and literacy, and in particular develop speaking and listening skills; 

- help children develop their awareness of cultural similarities and differences; 

- lay the foundations for future language study by pupils; 

- provide an added perspective on first language teaching and learning; 

- give an extra dimension to teaching and learning across the curriculum. 
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Spiritual, Moral, Social and Cultural Aspects of the MFL Curriculum 

Through MFL children will be able to develop the following: — 

Spiritual:  

Pupils are taught to accept and embrace other languages and cultures through the teaching of MFL. Pupils are encouraged to be empathetic to the cultures, beliefs 

and traditions of others and stereotypes are challenged where necessary. 

Moral:  

Pupils are encouraged to show empathy and understanding to others, learn about right from wrong and the choices historical figures have made, for example Bastille 

Day.  In learning about another language, it is necessary to be aware of “difference” in a positive way. To know that there are other ways to live and behave which are 

valid, despite not being the same as the one that the child knows at home. It gives an opportunity for insight and debate into why things are not always as one has 

grown up to believe but arise from sociological differences, while at the same time recognising that there are certain basic, fundamental truths that are common to 

our humanity, such as the need for honesty, trust and mutual respect for us all to live together in harmony. 

Social:  

Pupils are encouraged to use the target language in classwork, whether through pair work or group work. Pupils are often work in groups of varied abilities to 

encourage social interaction with others in the class with whom they may not usually interact. Pupils experiment with language and learn from their mistakes. There is 

a supportive environment in MFL lessons where mistakes are seen as learning opportunities, rather than as failures. The pupils use each other as a learning tool and 

develop social strategies for dealing with confrontational situations or problems.  Pupils in Years 5 and 6 participate in a letter exchange with our partner school in 

France.  Year 5 pupils visit France annually, either to the French school or a French market in Boulogne.   The French school visit us every other year.   

Cultural:  

Cultural development and cultural awareness are fundamental in language learning at St. Nicholas. At all stages of MFL teaching and learning, cultural development is 

at the forefront of our success criteria. Exploration of language and culture is key to language learning, whether through lessons or school trips (see above). The 

children will learn to describe the life of children in the countries where the language is spoken; identify similarities and differences in everyday life, social 

conventions, traditional stories and celebrations; recognise how symbols, products and objects can represent the culture of a country, and how aspects of the culture 

of different countries become incorporated in the daily life of others; recognise and mistrust stereotypes and understand and respect cultural diversity. 

To be most effective, SMSC will be made explicit by staff when delivering the teaching sequence.  
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Pedagogical Approach 

Metacognition  
Adapted from:  EEF METACOGNITION AND SELF-REGULATED LEARNING—Guidance Report EEF_Metacognition_and_self-regulated_learning.pdf (d2tic4wvo1iusb.cloudfront.net)  

Teaching Process  

In terms of developing self-regulated learning and metacognition, this means we need to make sure that we don’t give too much information at the 
same time (when delivering explicit instruction), and do not expect the learner to take on too much challenge when doing guided practice and 
independent work. The use of structured planning templates, teacher modelling, worked examples, and breaking down activities into steps can help 
achieve this.  

Self-regulation and metacognition strategies work through learners monitoring and evaluating their own learning strategies.  

• Explicit teaching  

• Teachers modelling  

• Opportunities for pupils to reflect on and monitor their strengths and areas of improvement, and plan how to overcome current difficulties. 

• Providing enough challenge for learners to develop effective strategies, but not so difficult that they struggle to apply a strategy. 

Self-regulated learning can be broken into three essential components that teachers need to know about to help their pupils to develop into successful 
learners: 

Cognition is the mental process involved in knowing, understanding, and learning. By cognitive strategies, we mean skills like memorisation techniques 
or subject-specific strategies like learning target vocabulary. This is the bread and butter of good teaching; cognitive strategies are fundamental to 
acquiring knowledge and completing learning tasks.  

Metacognition is about the ways learners monitor and purposefully direct their learning. For example, having decided that a particular cognitive 
strategy is likely to be successful, a pupil then monitors whether it has indeed been successful and then deliberately changes (or not) their method 
based on that evidence. By metacognitive strategies, we mean the strategies we use to monitor or control our cognition, such as checking that our 
approach was accurate or selecting the most appropriate cognitive strategy for the task we are undertaking.  

Motivation is about our willingness to engage our metacognitive and cognitive skills and apply them to learning. Motivational strategies will include 
convincing oneself to undertake a tricky task now—affecting our current well-being—as a way of improving our future well-being in the task tomorrow. 
Cognition, metacognition, and motivation all interact in complex ways during the learning process. It is impossible to be metacognitive without having 
different cognitive strategies to hand and possessing the motivation and perseverance to tackle problems and apply these strategies.   

 

 

 

https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/metacognition/EEF_Metacognition_and_self-regulated_learning.pdf?v=1676624661
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Pedagogical Approach 

Cognitive Load Theory 

 Adapted from:  Cognitive Load Theory: Research that teachers really need to understand  

Cognitive Load Theory — to develop instructional techniques that fit within the characteristics of working memory in order to maximise learning. 

Based on two principles: 

1. There is a limit to how much new information the brain can hold. (Working memory—processing new information results in ‘cognitive load’ which 

can affect outcomes.) 

2. There is no limit to how much stored information that can be processed at one time. (Long term memory—stores information as schemas. 

Explicit instruction involves teachers clearly showing children what to do, rather than have them construct or discover it for themselves. To lessen 

cognitive load on working memory. This can be used for new information and learning. Independent learning also needs to be incorporated but with 

cognitive load managed through guidance, prior information, scaffolds and assistance if needed. 

Long term memory relies on the formation of schemas where information can be processed automatically with minimal conscious effort. Automaticity 

happens after extensive practice, thus reducing working memory load. If working memory is overloaded, there is greater risk that the content will not be 

understood, be confused and not stored into the long-term memory. Ultimately, learning will be slowed down. Automation of schemas reduces the 

burden on working memory because when information can be accessed automatically, the working memory is freed up to process new information. 

There are 3 types of Cognitive load—Intrinsic, Extraneous and Germane  

Intrinsic —difficulty of subject matter being learnt, it depends on the complexity of the material and the prior learning—i.e. different people will have 

different levels of cognitive load depending on their experiences and knowledge 

Extraneous — how the subject matter is taught—we need to minimise extraneous cognitive load to free up working memory. 

Germane—the load imposed on the working memory by the process of learning i.e. by transferring information into long-term memory through schema 

construction.  
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Types of Knowledge 

Ofsted MFL Research Review (June 2021)  

https://www.gov.uk/government/publications/curriculum-research-review-series-languages/curriculum-research-review-series-languages  (full review) 

‘Languages are an integral part of the curriculum. Learning a language is ‘a liberation from insularity and provides an opening to other cultures.  It helps 

to equip pupils with the knowledge and cultural capital they need to succeed in life. It encourages pupils to appreciate and celebrate difference. The 

languages curriculum should also provide the foundation for learning further languages. It should enable pupils to study and work in other countries. In 

doing this, the languages curriculum has a potential positive impact on business and the economy.’ 

A language curriculum needs to be planned carefully for pupils’ progress by considering the building blocks of the subject (in languages, the sounds, 

words and rules about how these connect to create sentences and meanings) and the sequence of these blocks. 

This is not a reductive approach. The goals of having pupils broaden their horizons, converse fluently with others, fully explore cultures and strengthen 

their economic prospects can only be reached if we build firm foundations of language learning. Only by mastering the basics can pupils engage fully in 

the process of language learning, which they can then use to communicate about an increasingly wide range of themes. With increasing linguistic ability, 

cultural awareness can become ever more refined. To improve learners’ understanding and production of language, a steady development in 

understanding of phonics, vocabulary, grammar and their interplay is needed. 

Typically, language assessment systems incorporate these 3 ‘pillars’: 

1. Phonics - the system of the sounds of a language and how these are represented in written words (or scripts other than Roman). 

- Curriculum plans show clear logic behind progression in phonics, including around when to teach differences between English sound–spelling 

correspondences and those of the target language. 

- Planned practice and review of phonemes and how these link to graphemes is in place. 

- Curriculum plans show how small differences in sound can unlock meaning for pupils. 

2. Vocabulary  

Vocabulary is crucial for learners to become proficient in languages. Studies show that having a wider vocabulary correlates with many other aspects of 

a learner’s language ability, such as reading ability and grammatical awareness.  It therefore needs to be built explicitly into the curriculum. The choice 

of vocabulary in the curriculum should be carefully considered, especially in view of the learners’ age and how often words occur in the language . 

 

https://www.gov.uk/government/publications/curriculum-research-review-series-languages/curriculum-research-review-series-languages
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- Curriculum plans recognise that vocabulary is an important component of language knowledge. 

- Curriculum plans recognise the importance of building a strong verb lexicon, especially in the early stages of language learning. 

- Curriculum planning of vocabulary, grammar and phonic knowledge and progression should go hand in hand, as they are all related and 

connected. 

- Curriculum leaders consider both the breadth and depth of vocabulary knowledge they will teach. They: make sure that they prioritise high-

frequency words; consider carefully which topic-based vocabulary (other than high-frequency words) they teach; ensure that learners can 

use these words across different contexts; consider how ‘deeply’ items of vocabulary need to be learned and at what point; consider how and 

when to introduce more advanced semantic aspects of vocabulary knowledge (such as synonyms, antonyms, shades of meaning and how 

they change with context). 

- Teachers aim to increase learners’ automatic and fluent recall through: a schedule of planned revisiting to ensure that words are retained in 

long-term memory; introducing and using vocabulary in comprehension and production, in both the oral and written modalities and across 

different topics. 

- Curriculum leaders also think strategically about: which words are the most important for the scheme of work so that teachers can focus on 

these to develop learners’ level of mastery; gradation (what pupils learn and when across the years of study); making links between words 

within word families and recognising similarities and differences between English and the language being learned; how to link vocabulary to 

external accreditations or assessments. 

 

3. Grammar - grammar, including inflectional and/or derivational features (the systems for changing the form of a word and for creating new words, 

respectively) and syntax. 

 

- When planning the curriculum for grammatical progress, leaders consider the nature and rate of grammatical progression, the complexity of 

grammatical concepts and structures, and which aspects of a grammatical structure are introduced and when (such as which parts of a verb 

paradigm). 

- Leaders make sure that all pupils can understand grammatical concepts and structures rather than being required to work it out for 

themselves, through: an explicit but succinct description of the grammatical feature to be taught; practising the grammar point (through 

listening and reading); practice in productive use of the features being taught (through speaking and writing). 

- Teachers consider productive use of grammar in free writing and speech in a range of contexts. Using a language spontaneously is central to 

pupils’ language ability and based on their ability to manipulate language. 
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- The curriculum includes ample opportunity to revisit the same grammar in different contexts, for different tasks, with a range of vocabulary. 

 

Learners understand language when reading and listening. They produce language when speaking and writing. Speaking, listening, reading and writing 

are the 4 ‘modalities’ of language. 

Through learning and practice, the range, complexity and accuracy of the grammatical features and the breadth and depth of learners’ vocabulary 

knowledge will increase over time. The length of speech or text/discourse being understood or produced will do the same. For example, to be better at 

reading comprehension, learners need to become faster and more accurate at: 

- decoding sound–symbol correspondences (how different combinations of letters map to different sounds) 

- recognising words 

- understanding how the words are ‘glued’ together with grammar 

This enables learners to become successful readers because it frees up their mental capacity to understand implied meanings and to process 

information across larger chunks of text. 
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MFL - Subject Leader Action Plan (23-24) – Key areas for development 

  

Targets What success will look like 

Monitor the teaching and learning of French. The teaching and learning of French will be consistent across the school and an improving 

picture. 

To develop the assessment of French. 

Increase GDS.   

Assessments will be accurate, timely and meaningful.  This will allow progression year on year.   

Monitor the recall of key vocabulary, phrases and 

grammar 

‘Sticky knowledge’ will be developed and allow learners to build upon this. 

The quality of teaching and learning in French is 

consistently good 

Children will make expected or accelerated progress.  Children will enjoy learning French. 

Continue link with the French school in Saint-Andre Children will exchange letters with French penfriends.   

Year 5 will visit the French school or a French market.  The French school will also visit us.  

To hold themed days for the European Day of 

Languages and Bastille Day. 

Themed activities planned to support historical and cultural awareness. 

Team up with the Marsh Academy and invite parents / volunteers in.     
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MFL 

Development Matters and National Curriculum 

 EYFS N/A  
 
EYFS take part in European Day of Languages and Bastille Day 
 

NC - KS1 N/A  
 
KS1 take part in European Day of Languages and Bastille Day 
 

NC - KS2 Teaching may be of any modern or ancient foreign language and should focus on enabling pupils to make substantial progress in one language. 
The teaching should provide an appropriate balance of spoken and written language and should lay the foundations for further foreign language 
teaching at key stage 3. It should enable pupils to understand and communicate ideas, facts and feelings in speech and writing, focused on 
familiar and routine matters, using their knowledge of phonology, grammatical structures and vocabulary. 
 
The focus of study in modern languages will be on practical communication.  
Pupils should be taught to: 

- listen attentively to spoken language and show understanding by joining in and responding 
- explore the patterns and sounds of language through songs and rhymes and link the spelling, sound and meaning of words 
- engage in conversations; ask and answer questions; express opinions and respond to those of others; seek clarification and help* 
- speak in sentences, using familiar vocabulary, phrases and basic language structures 
- develop accurate pronunciation and intonation so that others understand when they are reading aloud or using familiar words and 

phrases 
-  present ideas and information orally to a range of audiences* 
- read carefully and show understanding of words, phrases and simple writing 
- appreciate stories, songs, poems and rhymes in the language 
- broaden their vocabulary and develop their ability to understand new words that are introduced into familiar written material, including 

through using a dictionary 
- write phrases from memory, and adapt these to create new sentences, to express ideas clearly 
- describe people, places, things and actions orally and in writing 
- understand basic grammar appropriate to the language being studied, including (where relevant): feminine, masculine and neuter forms 

and the conjugation of high-frequency verbs; key features and patterns of the language; how to apply these, for instance, to build 
sentences; and how these differ from or are similar to English. 

 



12 
 

 

Whole School Cultural Capital /Enrichment Opportunities 

 
Whole School Cultural Capital / Enrichment Opportunities (minimum of 3 a year) 

Term Event MFL link 

1 European Day of 

Languages 

All year groups are assigned a language with key skills to learn.  This is built upon across a phase over 2 years. 

2   

3   

4   

5 Year 5 trip to France 

 

French Visit  

Year 5 will visit our French partner school every other year.  

 

When this does not happen, the children will visit a French town and market. 

6 Bastille Day Whole school activities planned around the theme.  Each year group has set activities which are repeated on a 

yearly basis.   

 

Workshops with the Marsh Academy linked to Bastille Day.   

 

The children in years 5 and 6 write letters to children in our partner school at various points throughout the year. The children in year 6 also carry out ongoing 

projects and work in collaboration with the children in the French school.  In the past, this has included French songs.   
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MFL KS2 Long Term Overview  

 Term 1 Term 2 Term 3 Term 4 Term 5 Term 6 

Year 3 French greetings 
Children learn how to 

introduce 
themselves, to ask 
how someone is 

feeling and to say 
how they are feeling 

Colour, size and 
Shape 

Children learn the 
names of colours, 

describe shapes using 
colour and size, 

create an animal from 
2D shape inspired by 

Matisse 

Playground games 
Children count, 

recognize and use 
numbers to 12, ask 

how old somebody and 
say how old they are 

and compare sentence 
structure in French and 

English 

In the classroom 
Children learn 

commands and 
objects from the 

classroom, respond 
to simple 

instructions, learn 
items found in a 

school bag, read and 
understand short 

sentences and 
present a spoken 

text 

Transport 
Children decipher 

new vocabulary using 
their knowledge of 
cognates, develop 

their understanding 
of sentence structure, 

identify sounds and 
perfect punctuation 

Circle of Life 
Pupils explore 

habitats, food chains 
and life -cycles 

Year 4 Portraits 
Inspired by works 
from the Louvre, 

children will describe 
facial expressions, 

build their descriptive 
vocabulary, 

understanding of 
adjectival agreements 

and sentence 
structure 

Clothes 
Name items of 

clothing and the 
different forms of the 
indefinite article and 
possessive article and 

practice using the 
correct adjectival 

agreement 

Numbers, calendars 
and birthdays  

Children learn days of 
the week, dates and 

seasons through 
maths, songs, surveys 
and the research of 

French festivals  

Weather and the 
Water Cycle 
Children can 
describe the 

weather, make 
statements about 

the weather in 
French cities, 

including compass 
points and 

temperatures and 
learn about the 

water cycle 

French Food 
Children use their 

understanding within 
a new context; using 
number when paying 

for items in a café, 
and skills to 

understand a French 
menu 

Eurovision 
Children will learn 

names of countries, 
different ways of 
asking questions, 

sentence structure 

Year 5 Monster Pets 
Children use their 
detective skills to 

extract information, 
identify and sort 

nouns to their 
gender, describe their 

own monster pet in 
writing 

Shopping 
Develop vocabulary 

associated with a trip 
to France, paying for 
items in a shop using 

numbers to 100 

Space Explorers 
Children develop their 
scientific vocabulary as 
well as grammar, write 

their own poems , 
make comparisons and 

giving reasons using 
because 

French speaking 
world 

Children learn to 
give directions and 

use comparative 
language. Look at 
French speaking 

countries across the 
world 

A week in the Life 
Pupils learn the verbs 

‘avoir’ and ‘etre’, 
identify the infinitive 
and other forms of 
verbs and use the 

correct verb ending 
for different subject 
pronouns. Know that 

there regular and 
irregular verbs 

Meet the family 
Pupils learn how to 

describe family 
members and what 
they like and dislike 
using mon, ma, mes 
and making sure of 
correct adjectival 

agreement 
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Year 6 French sport and the 
Olympics 

Learn to conjugate 
the verb ‘aller’ to visit 

different countries. 
They will learn sports 

preferences and 
vocabulary. They will 

develop cultural 
knowledge about 

French sport. 

French football 
champions 

Responding to and 
adapting questions to 
write profiles about 

people 

Life at home 
Pupils learn how to 
describe a house, 

different rooms and 
who lives there. They 

learn abouot 
prepositions. They will 

write a letter to 
describe their family, 
home and bedroom 

Planning a holiday in 
France 

Children will learn 
about present and 
near future tense 
and become more 

familiar with 
language around 

packing a suitcase 
for a holiday 

A visit to a town in 
France 

Learn directional and 
transport vocabulary 

and prepositional 
phrases, the children 
explore their journey 
to school and what 
places in town are 

worth a visit and why 

Revision  
 

Getting ready to 
move on to 

secondary school.  
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How does the MFL scheme of work align with the National Curriculum?  
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How is the MFL Scheme of work organised?  
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MFL  – Whole School Knowledge and Skills Progression  
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Vocabulary progression 

Unlike other curriculum subjects, the word ‘vocabulary’ in language learning refers to the building blocks of the subject itself rather than a simple list 

of relevant vocabulary. In other words, whereas vocabulary in other subjects helps develop a framework glossary of understanding, in French the 

vocabulary grows into more of a dictionary of knowledge chunks.  But language learning does not necessarily progress simply because our 

vocabulary widens. In our lessons, vocabulary is taught discretely, but always with the aim of moving from simple recall of a word to a deeper 

understanding of how it is used in the context of sentence structure and grammar. Individual items of vocabulary need to be understood, learned, 

recalled, re-encountered and recycled in different topics and in different sentence forms as our learners progress in their understanding of language 

and grammar.  
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Inclusion in MFL  

At St Nicholas CE Primary Academy, we strongly believe in inclusive education to ensure all pupils engage to the best of their ability.  

In MFL this will look like:                                       

Learn About MFL MFL has the potential to greatly enhance the learning experience of children with special educational needs.  SEND children will often 
enter the subject at the same starting point as their peers.   

Positive role of MFL  Learning a new language provides lots of opportunities for children and can take them in different directions in future life, be that in the 
UK or abroad.   

Building on pupils’ 

interests and 

experiences  

MFL will often support many other subject areas and a wide range of interests, as children will be encouraged to investigate the cultural 
aspects.  For example, a child might be able to read a book in the target language or find out about national football teams. 

Removing barriers  
To include inclusivity in MFL lessons, teachers should proactively anticipate potential barriers that may hinder the participation and 
learning of pupils with specific SEN and / or disabilities.  Consequently, during the planning stage, it is crucial to consider strategies that 
minimise or eliminate these barriers, enabling all students to fully engage and learn.  In certain activities, students with SEN and / 
disabilities can actively participate alongside their peers without any modifications.  However, in other instances, scaffolding may be 
necessary to ensure the inclusion of all students.  Some activities may require the provision of parallel tasks for students with SEN and / 
disabilities, allowing them to pursue the same lesson objective as their peers through a different approach.   

  

 

 

Teacher responsibilities as laid out in the SEND Code of Practice:  

“6.12 All pupils should have access to a broad and balanced curriculum. The National Curriculum Inclusion Statement states that teachers should set 

high expectations for every pupil, whatever their prior attainment. Teachers should use appropriate assessment to set targets which are deliberately 

ambitious. Potential areas of difficulty should be identified and addressed at the outset. Lessons should be planned to address potential areas of 

difficulty and to remove barriers to pupil achievement. In many cases, such planning will mean that pupils with SEN and disabilities will be able to 

study the full national curriculum.” 
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How this subject can support a pupil with a specific SEND – with reference to the Kent Mainstream Core Standards  

Communication and Interaction (ASD, Articulation, fluency, willingness to communicate, vocabulary, understanding and language structure.  Additional languages 

spoken, social skills and interaction) 

Subject specific Support for this aspect of SEND 
Minimal language load involved in achieving a successful outcome 
Visual representation of intended outcome 
A multisensory approach 

Strategies to overcome potential barriers arising from this subject 
“Now (you are doing this) and Next (you are going to be doing that)” boards and sequence strips 
Communication support software such as Communicate in Print or Widgit 
Use the learner’s name to gain their attention before giving instructions 
Keep instructions simple 

Awareness of own tone of voice (calm and not too loud) 
Pre-teach topic vocabulary 

Encourage ‘thinking time’. 

Cognition & Learning  ( Dyslexia, approaches and attitudes to learning, reasoning, organisational skills, problem solving skills and independent learning) 

Subject specific Support for this aspect of SEND 
Minimal requirement for Reading / Writing 
Reduced memory load 

Strategies to overcome potential barriers arising from this subject 
Brain Breaks 
Provide alternative methods of recording e.g. Laptop and or speech to text software ,Clicker 

software 
Language through Colour 
Visuals to support instructions and concepts (e.g. real objects, photos, pictures, symbols, sign and 

gesture) 
Task management boards 
Visual support/reminders – multisensory approach. 
Check suitability of chair / desk, posture and paper placement. 
Provide with left / right –handed pens and pencils / scissors as appropriate 
Chunk instructions 
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Social Emotional and Mental Health (ADHD, ADD, Self-image, confidence, anxiety, motivational factors, engagement with learning, classroom / playground behaviour) 

Subject specific Support for this aspect of SEND 
Opportunities for success / raised self-esteem through creativity 

  

Strategies to overcome potential barriers arising from this subject 
Help / exit cards / movement breaks 
Positive relationships / support co-regulation 
Evidenced ad specific praise 
Peer grouping / support 
Plan opportunities for success and celebrate those successes 
Focus on reducing anxiety and thereby behaviours 
Flexible and creative use of rewards and consequences. e.g. ‘catch them being good’ 

Physical and Sensory (motor skills, coordination, hearing or visual difficulties, daily living skills and self-help) 

Subject specific Support for this aspect of SEND 
Minimal language load involved in achieving a successful outcome 
Visual representation of intended outcome 
Multi-sensory learning opportunities 
  

Strategies to overcome potential barriers arising from this subject 
Ear defenders to support hyper sensitivity to noise 
Sensory breaks 
Ensure that learners have easy access to the equipment they require. 
Allow for differing stamina levels / tiredness 
Staff have an awareness of background noise levels and reduce this wherever possible HI 
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Assessment 

Teachers assess the children in MFL on a termly basis using an Excel spreadsheet to guide their teacher assessments.  The teachers will assess using a 

‘best fit’ approach against objectives that are working toward, working at the expected standard and exceeding.  Teachers will use a variety of 

assessment strategies to ensure the quality of MFL knowledge and skills being assessed.  Data considers the attainment of PP children, SEND, boys 

and girls.  The subject lead will monitor and analyse this data termly.   
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Writing Curriculum Links 

Year 3 

Term 1 Term 2 Term3 Term 4 Term 5 Term 6 
French greetings 

Children learn how to 
introduce themselves, to 

ask how someone is feeling 
and to say how they are 

feeling 

Colour, size and Shape 
Children learn the names 

of colours, describe shapes 
using colour and size, 

create an animal from 2D 
shape inspired by Matisse 

Playground games 
Children count, recognize 

and use numbers to 12, ask 
how old somebody and say 

how old they are and 
compare sentence 

structure in French and 
English 

In the classroom 
Children learn commands 

and objects from the 
classroom, respond to 

simple instructions, learn 
items found in a school 

bag, read and understand 
short sentences and 

present a spoken text 

Transport 
Children decipher new 
vocabulary using their 

knowledge of cognates, 
develop their 

understanding of sentence 
structure, identify sounds 
and perfect punctuation 

Circle of Life 
Pupils explore habitats, 

food chains and life -cycles 

 

Writing curriculum links 

The children will learn to: 

- remember grapheme-phoneme correspondences and vocabulary directly taught and reinforced through word games and similar activities; 

- read stories and rhymes for enjoyment and to gain awareness of the structure of the written language; 

- read, copy and write independently familiar words and simple phrases in context e.g. classroom items, display labels; 

- write sentences and short texts independently and from memory. 

Year 4 

Term 1 Term 2 Term3 Term 4 Term 5 Term 6 
Portraits 

Inspired by works from the 
Louvre, children will 

describe facial expressions, 
build their descriptive 

vocabulary, understanding 
of adjectival agreements 
and sentence structure 

Clothes 
Name items of clothing 

and the different forms of 
the indefinite article and 

possessive article and 
practice using the correct 

adjectival agreement 

Numbers, calendars and 
birthdays  

Children learn days of the 
week, dates and seasons 

through maths, songs, 
surveys and the research 

of French festivals  

Weather and the Water 
Cycle 

Children can describe the 
weather, make statements 

about the weather in 
French cities, including 

compass points and 
temperatures and learn 
about the water cycle 

French Food 
Children use their 

understanding within a 
new context; using number 
when paying for items in a 

café, and skills to 
understand a French menu 

Eurovision 
Children will learn names 

of countries, different ways 
of asking questions, 
sentence structure 
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Writing curriculum links 

The children will learn to: 

- remember grapheme-phoneme correspondences and vocabulary directly taught and reinforced through word games and similar activities; 

- read stories and rhymes for enjoyment and to gain awareness of the structure of the written language; 

- read, copy and write independently familiar words and simple phrases in context e.g. classroom items, display labels, weather chart, date; 

- write sentences and short texts independently and from memory. 

 

Year 5 

Term 1 Term 2 Term3 Term 4 Term 5 Term 6 
Monster Pets 

Children use their 
detective skills to extract 
information, identify and 

sort nouns to their gender, 
describe their own 

monster pet in writing 

Shopping 
Develop vocabulary 

associated with a trip to 
France, paying for items in 
a shop using numbers to 

100 
 

Space Explorers 
Children develop their 
scientific vocabulary as 
well as grammar, write 

their own poems , make 
comparisons and giving 
reasons using because 

French speaking world 
Children learn to give 

directions and use 
comparative language. 

Look at French speaking 
countries across the world 

A week in the Life 
Pupils learn the verbs 

‘avoir’ and ‘etre’, identify 
the infinitive and other 

forms of verbs and use the 
correct verb ending for 

different subject pronouns. 
Know that there regular 

and irregular verbs 

Meet the family 
Pupils learn how to 

describe family members 
and what they like and 

dislike using mon, ma, mes 
and making sure of correct 

adjectival agreement 

 

Writing curriculum links 

The children will learn to: 

- remember grapheme-phoneme correspondences and vocabulary directly taught and reinforced through word games and similar activities; 

- read stories and rhymes for enjoyment and to gain awareness of the structure of the written language; 

- read, copy and write independently familiar words and simple phrases in context e.g. classroom items, display labels, weather chart, date; 

- write sentences and short texts independently and from memory; 

- send and receive letters via our pen pal exchange. 
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Year 6 

Term 1 Term 2 Term3 Term 4 Term 5 Term 6 
French sport and the 

Olympics 
Learn to conjugate the 

verb ‘aller’ to visit different 
countries. They will learn 
sports preferences and 
vocabulary. They will 

develop cultural 
knowledge about French 

sport. 

French football champions 
Responding to and 

adapting questions to write 
profiles about people 

Life at home 
Pupils learn how to 

describe a house, different 
rooms and who lives there. 

They learn abouot 
prepositions. They will 

write a letter to describe 
their family, home and 

bedroom 

Planning a holiday in 
France 

Children will learn about 
present and near future 
tense and become more 

familiar with language 
around packing a suitcase 

for a holiday 

A visit to a town in France 
Learn directional and 

transport vocabulary and 
prepositional phrases, the 

children explore their 
journey to school and what 
places in town are worth a 

visit and why 

Revision  
 

Getting ready to move on 
to secondary school.  

 

Writing curriculum links 

The children will learn to: 

- remember grapheme-phoneme correspondences and vocabulary directly taught and reinforced through word games and similar activities; 

- read stories and rhymes for enjoyment and to gain awareness of the structure of the written language; 

- read, copy and write independently familiar words and simple phrases in context e.g. classroom items, display labels, weather chart, date; 

- write sentences and short texts independently and from memory; 

- send and receive letters via our pen pal exchange. 
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Knowledge Organiser Samples 

Year 3 
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Year 4 
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Year 5 
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Year 6 
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Displays 

Each class will have a display that is updated on a regular basis to support the learning that is taking place.  

European Day of Languages 

 


